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Abstract

AT, BXfbas o=y —>ary2HEE L0 oM & EET
RN T B, BOSEIHERITAT VT4 T4 LEIEET S EEbNT
WAED, EBEEOHCRABTEL TIRIbEDEBINT I hhrot, Bixd
Wz atd 2 2 LT, AfEEECICBT 2 B 7 B & SR % AlhE:
ZHERT L, ILICHE_SHETOHOERMHPE SR E (T 2 WE% %
=L Twl,

This article reviews theoretical and empirical studies focusing on motivation for
intercultural communication. There is general agreement that second language ac-
quisition and identity are strongly linked; however the selves of language learners
have not been taken into account in practical teaching situations. By considering
different perspectives, this article explores the possibilities of applying motiva-
tional theories concerning the self. It goes on to examine views favoring student
self-expression in the second language as a way to enable greater intercultural
understanding.
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1. EU®IC

a3 2= = a ISR ARG, SRR ORIR MR S LT\ 5 (Dornyei,
2001), B BEETOaAIar—vavicid, BiesrftiERzdboffiFELnasa
==y avERBRNIEET 270, ULEBINT 27204 Baoxitz s
WCHELTH )6 ) OB NTHIL2RRT 5, 2FD, a3a=r—va vty
2 Tt | JAH A0 25 BSU L BRI DO RIR L 5 2 %,

YR S 2 = — v a VAORREICEY T 201581, Gardner DIFZEF — A1 X 2 E)FE
DR HEEE LT3 (e.g., Gardner, 1985), S HTH% { DIFEDHELE L 72> T
% Gardner 5 D#EZEME 7 )V (Socio-educational model) 1%, HELS FBEMNDE TN
BEE T H B A TIRENE (integrativeness) & ‘IR DRESE (attitudes toward the learning
situation) 2%, B} (motivation) IZFZEAx 5.2 5 LR L 72, BT IZEEFE ~
DER, SBEE~ORE, EEHE I oMK I, B 5EEEZ2EET % (Gardner,
2010),

HEBE T TILDEDIITEICEE 5. 2 7 &I ATE R (integrative orientation)
EEEME Y (instrumental orientation) 23251 6%, MEWERMEIZE SiEa I 2
ST ANIET 2700 SiEYEEZER L, BAENEREIENENOSE ST
B2 E%RT 2, 2 L TEMMCIEMRAENERERSHBAEITTANTH S LEfHINT
W3,

1990 FERZ FLMICHANEREIZ A F VL I RED “SHEREOATE SiEY
BICHRITH B L S 172 D3 (Crookes & Schmidt, 1991; Noels, Pelletier, Clément, &
Vallerand, 2000), BIEIZAEF 3T OERAESHEL Tw2 L v ) REBENTH
% (Maclntyre, Mackinnon, & Clément, 2009), BIfEIIHANWRBEOER D AIESEEMN &
oo EEER & TRy 2 B ULERIC AT 2 BlE (openness) & D F5EEE
MoR#EzZ T ANSH) ) EFHFEFEI N T % (Gardner, 2010, p. 85),

WEDAHENE T ZIGH L 728180 1 ifF%E 12 L2 Motivational Self System 234
% (Dornyei, 2009), Z DEHED TN < 13, SEHEHBES) (performance) % &g IZ A
NT0RWI LD 65 T FEEEAUE & DR D 1 S 11T % 2% (Gardner, 2010),
KHEWNET NV EZEEZTHET 2 2 LT, 77— UKo BB 2 Bl I A
7B SEEEEROREMSEAEN S, AFETIEIEE2 S 2 =7 —> a v ~ORFEHRE
2030 & & L2 Motivational Self System % FFE45 L, HARAIGEAEHH D2 I 2 =
r—a v~ L3 2 ERT 5,

2. WEII 17—y 3V OEBE

a3 2= — a y~OFERM: X, willingness to communicate (ML T WTC & HBg), W
I Tl & 2 A, U\, 2004, p. 13) £ LTHFE I NLCTWV%, WTC D& 722
HEZa I 2= —>a Vi T 2 HHAZERPTE 2RMICEWTOE Bl cd
D, AHEREE U CRGEZR S a v T 7 A b TIREFERAE R (international posture) & & b
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IZHFZE ST & 7= (e.g., Yashima, 2002), WTC 13, M4HHE—-SiETHDAI 2 =r—> a v
ZWRE LTV, ZNE2ESEEFICCH L 2 D253, Maclntyre and Charos (1996) T
H %, %5 1% Gardner (1985) DHEEHENE 7L £ Maclntyre (1994) ® WTC € 7 )L % il
B3I, WTIC, 23 2 =7 — a VR~ DiRHI (perceived communicative competence),
B A% (language anxiety), BT OBEZH S 2212 L UM B FEZDITEICHAA
nr-,

A DR (trait) & L THb L TVvr7 WTC TH 555, T4 ICIRFE (state) & L T O
i H T & 72, Maclntyre, Dornyei, Clément, and Noels (1998) 23 - 7 GLf& Y WTC
EFNEZDALETH S, 2D WIC EFTNMIZ 6 DD S b B 3 IR
H3NPTVER, THE 3 IR ENERZEE L, il & ORI ICER L
THE_FEaa =7 —yarfTHoEz e 7 VLL., BifES < O WTC Wik o AL
& 725 T35 (e.g., Maclntyre, 2007; Maclntyre & Doucette, 2010; Tanaka, 2011b; Yashima,
2002; /\ K, 2004; Yashima, Zenuk-Nishide, & Shimizu, 2004, Yashima, 2009),

e THESEEA, 2REEED a2 22—y a VTEE L CMEDT., H
2REICITENICE 2L T4 2 AL LTO TWTC) 23 %, 3 EIRILCALG I N2 2
ODOENK TFFEDHF LI 2=y —2aveET3E M & 2o Tcoasa=y—
vavolafE (a7 —va vEBHORMEAZDIET) oI,

AT, 3 OOEIEEID S REL S L T NBREIEE ) (A~ O BRGSO R
P T — T EE ) (o EAANOE RO EAERR) . RSB~ HE]
(BB SREEmE~ O H O & BEALOMT) ., 5 S BN - BAaay 77
AR TV —T~OfEE, CEFEEN L Dlif L FE~DBRERLHE SiEEEO
FhEL) . THESRIL (B 2RO A TOFE _SHEMHANOARE), Tasa=r—va
VRESI) CUERET), fTEINBES), thBREFIRE). FRGERE /). JiIEHE JJ; Celce-Murica,
Dérnyei, & Thurrell,1995) 22 SR S 1%, H 6 EIE "7V —7HOBR) F&IcE T
LSk, BSEONBR) Lo E L H D K OB,

AFEN WTC € 7OV S T LI, WTC FIZIREEL ~ L & shulaic U 72 i%E &
PEL L&l L RO iyt s . RV VISR LFAETIE, 232
= —vavicE s, BE wil) TR, MEFHE I RBUCEZ s 7B
R (volition) 2SEETH % & f5fi L 72 Maclntyre, 2007), EEREZ XL Z 5 DIZwED
fFEcH H . BEE B 2 LI LT 52 0TI AT DN E ORER & H 5
THBELD 5,

Maclntyre and Doucette (2010) (&, FiPEL <)L TI3HEEET I 2 =7 — 3 a VISR 22
HARNE A TH ., REEL )L TlE 728 5\ (hesitation) 235K & 72 0 | 4781 % Hlf# L <3
FEEIC B EHRR L 7, ATENICIE S S RERE I~ DRI (perceived L2 competence)
WAL, WEaAI 22— a voBRSICTCRINT 5 2 & THLTE 2 uEgtavR
BRI,

FELALTIEa S 2=y — a VICHEBNTH > THO AL TR A2 2 2 =7 —
¥a VDS v EREEEAEF TN LT ARD H L 2 RELT 2 A% (honne) TD 2
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o=y a VRO EEMED I X 1T\ % (Tanaka, 2011b), 2250 THAAWIIHEE
BEICHRARA L 77 2 —RRANLEDHAREFD ZEL, RAICAFETODIAI 2=y —vav
TEOHEFEIHETICOoN, HEOAI 2= =2 a v RIEH 7 4 — KNy 712k iRk
223 2=y —a VR~ DORANCED B IR S e,

7a— VRO AMEFEAE 2 W IC AN S D S SiEa a2 r—va v
OB MOBEENMED ) D32 %, Yashima (2002) ZHEHBWE TV & WIC 7L
2, ERRREADBIL, AW ~ofiinl:, B 2 & ORI SRS b
TEBRERTE) 22, HRANEEHEHEZ RIS WIC Z3E L7, ZOfH T 55
a2 a2 == a Vg DOFRA (L2 communicative competence); & TEERERM:, 2
5% TWTC) ~NEZNZERBE N, 7272 L T3GERE (L2 proficiency)) £33 2=
F—=yaviho@EMEE&E "E S Ea a2 —> a3 ~DHI{E (L2 communication
confidence) | WXBARD o7z, —H, E_SiEaia=rr—rary~0lfiE & TH
BB E BT (L2 learning motivation)) EBHHE L T 7o, WAREERE &L HARATHA
BHHROTEEEB IR % 2T 72 FE ~ DA (Yashima et al., 2004) 225, "WTCy 1ZiF
Fa 2= —avigiDiRH (perceived communicative competence) ) D34 & 9 &
CEEEHA YT AT COMNEEEEH YT 7 AN THBBEET B 2 5 DT
o TWw3, —HT, "TOEFL 227, & "WTC, & IZBE@RBRr -7, Db, G
MWTC ETNLVTIEaIa=yr—a v I SEEHO T EERK TH %03, HuE
JE& WTC & OEFZNZBIRIEHMETIE R, 2 a =7 —> a VORI EE T
Hot,

¥Eav T 7 ANk D WTC & EBEEMENDFICHEH L 2R3, #5
B & WER BRSO EI %2 ) 7424 LIRS % 32\ 724 O g 23 & %
(Yashima & Zenuk-Nishide, 2008), #ifk4E%Z M5 14EH & 34EHD TTOEFL A a7 4,
TEBR G, TWTC), Ta o=/ — a v oMIE, Olgh o, BPREE 2K
LIRS, A K 2 EEMEBER SN, o, ENICE T 2 NEEBOHK
BB OHRNED HIR IR ST,

DB S Bl 0E5Ea S 2 =7 — a UATEicid, b BRI Ltk
5 A DEE DD S B S N7RBEL L EREL LB T 2 HaaEH S 7
TELIEDTD S, HANEHZ N L CORFEL S 1F WTC, EBWERE, 23
==y a VRN BAERA. a7 7 A b GRED BERIGAEINTEL, LHL.
ZOMEZRMAT 2L EE D, M ENGET 2 EEAZ M L3¢ 2 ROBEEICIZRIT
Tw3, FLEELOEND O ETOHCDOZEZDLEM IR S Neds, RILE Wi
T2 T Rb TRy, FlZIE, iGN WTC € 7IVIEHSICE T 5 FREDEN
M ESRE (AR, a0 - RIFNZIC X 2 SBO IR L) 2REEI&ICED T
WA, WOHMNAESIERERICE 202 HET 208235 5 (Noels & Giles, 2009),
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3. L2 Motivational Self System

3.1 BEDEERERFKRE

7a— iz & 0 SEEEDERSEE & RS 15 D>, Dornyei (2009) (&, HCICHHEL
T, BEICHANT 7228 E DL EHEIR IR EORERD SR S T w2 LI L 72, Rk
RHOHEEOHEE L 2 2 01k, BAEEC (ideal L2 self) & #55H L (ought to L2 self) TH
%, KRBT THEEDFEIEE % H R (possible-selves) % #&#2> & NFEINIC F 72
AFEIICRERE L. B OB (self-guides) 7% Z & %54 L 72 L2 Motivational Self System
X, P MimE L GEHZED 0 S,

F L WHELERTH 55T, L2 Motivational Self System 1281} % H O #FE % H O e B
i (Self-Determination Theory; Noels, 2003) % 2 & L C\» % (Doérnyei, 2005), AHiClE,
H EpeE B 2 81 L . L2 Motivational Self System (Z DV THELZ L T <,

3.2 HOREHE®

H O E B3 (Deci & Ryan, 1985; Ryan & Deci, 2002), H77 OERIHFNTH %
L 212 E, NFNFMICEIEO T o5 LIER L 728GnTdh 5, TEIAAEICBILS
TR H B HERY 2 IRBE D N TR AV EIEE-D1T (intrinsic motivation) & Z DIES X IC &H 5 it
% (amotivation) DI 4 B D S FEEIELD T (extrinsic motivation) % HFRIZX T %
H L% (self-regulation) DFREEIC K D 738 L 72 (Ryan & Deci, 2002, pp. 17-18).

(1) HhIz & 2% (integrated regulation) : B EMZRREERIC & > THFEMIZAEL 290519
o1 T, AFENERED T D e h Tl d BER i REE

(2) F-—fkic & % #% (identified regulation) : fTEIDMEANMIZEE TH 5 Z LI X 545
B 1T, MR Z Z T o E N B IREE

(3) HUH Auc X 2% (introjected regulation) : H 20 D300 % V) 72 & D AR5 ()
BT FEHEICHIEIN 72 R RE

(4) HUFHEE (external regulation) : ZEIEDEEM-PE] & kL 5 72 D DHNFEINERED 1T T, 4
FEBEED T D 20> T b FEE B 2 IR EE

HNFRIEIED T 2 NERT 27201213, BEOHCIC X 28 RCEEREDO A ZEL
72 L HEE (autonomy) DAR, BHELMMFHPHOANL ~NDOFTEZEL 72\ LB
BRI (relatedness) DARK., & 2ITEIZIERTE % L&KL 2 HHEZ (competence) DA
DA 72 SN 205035 2, AR RS BEEA&HE 2 H-o Tw 228, BIfRME L
BRES MNi7- I N5 T & 7% LTI FNEIED T 2 N1 T 2 DI3EEL v,

HOE im0 L 72098k, BEZ2 s LTh + S ENTOAHGENDEEE)
DT DEEIGIHED, SHTIRS B TOE S FE, MEREE L Codgh
LG Ay T I A MNBHINTE 2, BlAIE, BERETIZ, FEREVBKED
74 —=F RNy IPHEETHY YAV DPABRNTH 2 LKL 2128, FHOBBEZEHD S
C EDHOBREBHD 5 W 5 A% o 72 (Noels, Clément, & Pelletier, 1999),
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HABENE TNV E EHICHOREEZHE L 2L Noels 512 & % —# OIS
W5, FEFEEAEITNT 2B REE % /R L 72078 (Noels et al., 2000) (£ "%
B ) & TAAFRIVEIK-D T AR A TH D TINFEEIRED T 12 TIRITAEmI
(travel orientation) ;. A& ABS{R&E I (friendship orientation) ), "AIEkE M (knowledge
orientation) ] &FHBI L. AFEMVEIEED 1 0 THNEREE ) 13 TEEMERYES LHHBIT
CEERWHSIT LT, ST BB (reasons) 2 ENEH gL T U, AT
A K ABIRE A E 13 B S~ D BE 2 BT 2 A S m IR 3 2 nlagik
H3ETE Z 11T\ 3 (Gardner, 2010),

Noels (2003) (¥, THEERIERIME), THFERIARIYE (intrinsic orientation) 1, "AHF& Y&
£ (extrinsic orientation); D72A>CT AR b HORENWTH 5 LiERHL 7%,
S5 ThamwEmrE & THRNERY, PEZ2EAETH D, Tl 2 25800
HINDO¥E ERE TR I A¥EEHARBE L WEB LR 22 2o L, —/
DAam&miE 1, i WTC € 7OV T S 1L 2 A CBIL 23S 2 8ié O R A fil
B2, LENCBILDH 285605 7V — 7@ 2 HEIC T2 2 LTI 6% A40F
ZEDBHADISIRE S 11T % (Noels, 2003),

A D AFEDIEER S 412 PEECHIZE S 417 H CE R DS, fh & OBIRDIEHR I 115
HANDIGHDREED SR I LTy, HATY THAME) 28 TRIRME) © THiE
S LHRTHR LS TEHFE-O ) LML A e MmO TED R 1T 5 (Noels,
2011), AR (2006) 1% Noels et al. (2000) 255 & L, HARANICHIG L 72 858 AHICB 1T
2 DIAGR O REE & H k@B D C B REAZBF L, EEIA T4 v 7
ICBWTHRIEZ 50 2 BBF NN ATHRZ HIF T2,

3.3 BBBEC. EBEC. FEER

H O E B2 S BB L 72 L2 Motivational Self System 1%, HCO O EBFEDOX v v
7D R O FEDEEDNT S 1B LIERET % (Dornyei, 2009), SEHIATHE 2 H C
BoNEfLE N T cwEHD) PEEECTH D, NEMLI TRy THIRRHCRE
VOIS RIFNEASBVEHD) IKEFHOYD 5, FEERICIE, FAEHFORER
WD CRREDET, S SILBNZHE)BEBH L, 7. BEBOFEL V- TE
TS REE SR (L2 learning experience) b I 72 H A EICERR T %, Dornyei (2005)
F, BERFEZINET 5 3 >DEAMEZ R L 708 (Noels, 2003) 2 # £ AT, BAH
CUIFARER RIS L, S5 CIEFER T, §EN 28RN TR &N
PRI T 2 LEFR L 7,

HREHCANOFE I T 7 A P OEMER I LT 5, L2 Self System(Dérnyei, 2005)
ZHA, HE, 4 7> TIGH L 725 (Taguchi, Magid, & Papi, 2009) Tl, HA A4
W, AR ER S 7 OICHEERMETH B LEZ T ED, ZHONEROHEMICERST 20D
B2, BT 2701 LT uEa s v o & E 2 AEAN=ZEBCR b o 7,

av 77 A PANCHBEEH O ZIR S L HRARGEABHE OWEFEANO SEREN S 512
IHAE{L X 1%, Ryan (2009) (& L2 Self System Z HAIZJGH L, Ny A ) =g\ CEh
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DFEAFVRAET A AANDORBETIES LD, HATIZESZRE L& EEBY

TEHBAI AT A NOBMMBEEL TV LML, 4, THEECS, & THRES
MHERE ) <k TEHEA D, 25& D T#8%5%J) (intended learning effort) | (2B L T 7z
D, ZOEDIIIZEAERD ST, L L, WEEEHRO¥AEZR EAIC & > THFEINY
KOHEME L TEKDH 254 ICHBADIZEBEOIIcK D EITH - 72,

SREREEIIISUUIN T A T T 4 T4 5 DOFEBIER S LT\ % (Noels, 2009),
ZAE, MAEGE L L CSHBAEBTA TV 74 74 EBET UL, FHEERED T O NLEL
AR, SRR NED, AL a Yy T 7 A M & D EEF IREA R
Mz, 2 HAOXLNAFTEZI&KL % 2 & T, HDHL (authentic self) 23tk4
DD THBRIN TS ELHICEL S,

AEFE L U CRGER AR CIESUMIN T A T 7 4 7 4 12, EBRNERETELE X
1T Z 7 (Noels & Giles, 2009), EFEEAYEE, RO LTOHD & W) L7 A
FYT A4 T4 %R, HERNGE CE L 0hb ) &) BEAEERT 5, B, HERZ
7z FERRE 1 (Yashima, 2009, pp. 162— 163), Tt & DA% & [mlkEE D, TH
FRIIRES R IEEN A~ DB, THER= 2 —ZA~DBL ), THANEZ 72 0ER) 2 55K
INTEDL, FEHEOHAWENME LEENEAEZ A& TH 5, TEERNERME,
W THREAC) CHBELTRD, BEFEEARICBULTA TV T 4 T 4 BEOLEE
(Gardner, 2010; Noels & Giles, 2009) 2> 5 & EESIVE MDA A:DY 9 22032 %, Yashima
(2009) 1&, HATIE THAEC, & TINFENEIRED T, X0 TSN EIES T (B &
L L FA-AUIC X 2F%) ) Ik DT 2 2 &6, Zu— ULRHMRO A EFEE I
DWTH 7B W ZRE L 72, DF 0. HRIEIHED T Th > THNEM I N/ FI
O ThIUL, FEFIIADPKE L O A 2L 2 TREE 2 PR L 7,
SO FRER T 2 HBIARE 2 H R oI E, R EOEE2 I 2 =7«
ST 270y 27 b2 LEEBEEOANERESI L, WTC, RILL 720N,
A2l —a VOBRE GG S & IEMES) OEEMZER L T\ 5 (Yashima, 2011),

#E L T L2 Motivational Self System (3 H QL E B R 2 B L L, FEAIIREE & \v» ) B
iR 2t Z FRE I AN BEm o2 HiF L w5, ERRGEREE & —f it
ZHINpZ LT, HEACIE 0 — 1 "VRROEFEEE Z I AN Twi, A4
DN DEEZHIZ & > THHENTH % —J (Maclntyre et al., 2009), L2 Motivational Self
System DIFZED% L IFEFEEMBE N 2 HRICE EIE SHEEMEL ST L T\ 3
LR SN T % (Gardner, 2010), L2L, BEACZEBEEATOE _FiEa o=
F—ravi L THBEIRET S Z LT, BEDALY SHBACNOSEEEZHCD
DEFE LTRAZ I LRI RELERLD 5, 5i21F, NAENEES T ICIEE ST, 4
BHHEOHENRAERER (A X 290%8) LNk z 2 a9 (M—kic X 28
) LHMAACOREZ RIS RD NS,
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4. HENDIGH  HEMSHEEAN

DL ED#TED & EBIG Tld, REBROMEZ BE L 2RISR Co®iEa S o =7 —
¥oa VTN 2 A RBOHIE LI E E N 5, SRS TR, HoRE kI ns
WKONTHE SHEEEIEE D, ARNEE SR OIZEHE SiHEaia=74LD
i KT 7z (Noels, 2003), —H. HARTIZAFWERED T TH > THNTELDNE
AT EIBES T FAIC & 20— X 235 ThHIUTHAHSICEREL Twis
(Yashima, 2009), £ HAANEEFZIZA XV AT AU A E V) EZIEE L 20 EBRY
EIAPEDER\ 72 @ (Yashima, 2002; Ryan, 2009), [EE LS & B 038035 2 & CTHgEyey
PMEES N D, SHRIEEFHEE L TCOXUUNT A T 74 74 WlZIE, Zu—uiks
D—BELTDTATVYT4T4) ERWMTA TV T4 74 WBIZIE, FEARHE W
TN EASTREIRL THEZ2 RO 2 2 EDBHNICES B TA Ty T4 T4) %
S CHEZRTR) I ETEORIHEMRIEREPRIAZTNS,

HEFEREImN T, HEACEZEET % 20NN TH > THEERGSTHREZ MR
2 HOZ LT 2 720 D 2EOBRE S KE», FEITIE, BETRI 2 SHEEE L
XTI 5 57 H (Noels, 2003) 2 BT 212235 5, AR 2 =7 —> a V17T
i, REEL AL EEMEL LT, 23 22— a VEENAOAL, S AU,

TEBIINT A S ORADULIETH B (AR, 2006), Skinner and Edge (2002) 1 &
% L W§id (structure) &\ TEREEDSERL T 250 = L H, HIRS , (BT, 2004, p. 24)
DENDAANIZE S THEKD D ZEMPEIIND Z L THREI DFKRH- 35, 2
SaZ—2avEHORAIZED WIC 2T 2720, RN TE L 9Ea I 2 =
r—3a VERETOMB AR ERICN L CHE2STE 2RWMAEED HT 2 & CEEEVHE
BN aor—yavitBamgtEdrd s, 72720, —EDLLIZEL TWwiRWn
HEBEOMMEAE —F v VI3 IEHES OHFIC R 2 72 OEREBBETH 5 (FFH, 2004),

I 5T, BTG I DB I NS £ SHLTV 578 (Collentine, 2009), HH2-RiDUE
fiRDUC & D b OB SR OR824 2 L EZ oD, AEERNOERE
EAERG S L IFES IO THET 22 E TWIC DR ESRBE2EE 2 ENTE LD,

i & OBIRHEE I NFTE 2155 2 &, BN 22 KEEHHICE 2 REL H 2,
B b (warmth) 23B8HE % 5{6 9 % 72 8 (Skinner & Edge, 2002), £ DEFEAFR
W6 a3 2=y —ya v~ ORA L EERNEmEEZEE T2 2 LIFERFEY,
27 a — VIR D AR, FHAhIcfio D) & OREE L DGR b %\,

HETIE, WRNEIFED T % 50 2 158N 4 2855 % 4R A T I EE O R 2 T fE
Th s, FEHEOHAMEONIEALDOBRE L AHBRIC )10 & THEOEEIEFEH~DH
FES%E RO ZI[ETEIRD 6D, BEIGFEDIFENLT7 4 — PNy 7 %247
o, PEHEDERRERZGT LR 2EEDEEND (Noels et al. 1999), “FHIL X
VOEFITIE, BEERE & v ) WREMOEIZED 3 S 2 =7 —> 3 v ~ O & 2
EEEZED TS Z L5 (Yashima, 2011), FEEVPEHR L OABRZRHL, X512
FHHL 2 OWHBZIEICIER 270D IEHES 2 H S U iREEBIREEI N 5,
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BV LTI, Tanaka (2011a) 5% EAIGEELGR (Gardner, 1999) & 7 4 —H R « %
v « 7 % — I (Ellis, Basturkmen, & Loewen, 2002) % fi\>7- H O RO S 242485 315
FeRE L T3, LEHABHRIC K 2EEEVPROSRETHBEZEH L /cala=r—
Ta viEEE, SEITICOVEETRESZ IR TE 270, BLALNS Y A VI
DD %, Fio, PERPLEK THABEDFBRGEZIERT 2720 7D DK
RZ2EU %2 L THBEZ D %, Tanaka DEETEE)CIE, DEAEHRZEC 20ICH
MEC R 2 2 2 T8 %2 T2 ) S ek ondaIar—y a v eEg
L7 4= AR F v 74—0%2HoT0a70, NENTH-TH LD HERENRE
BERIOESI T2 HEMENDH 5, 5B UL RMHZI0H L 2 HEE0EENEEN D,

5. &bDOHIC

AREZEFES 2 EE L, B2 2 227 —> a v 2ET 3 R ADRR %
B2 EZHWE L7, FEHRICB T 23 Ea S 2 =7 — > a vy~ Otk IE,
KEBIHAE VLI HEACOMED Y taIar—va v, 2322y —va
VHEINC T B ERA L H A, EEREE, 2T 7 A P E2BETI0EE RN L
oo Flo, BETIIEENREE FEBRBMES L, FYh ETHEICB Y 2 SiEMA
E DM R FEEDPEL 5 2 EBRETH o T, FEERZRDUC X D ET 2 BN
RN E AT LT, B 280 D BRI EAG I D, 5%IFELHEL
1T 2 HORBD - D DIRDERIZORIT I\,
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